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St Giles Nursery School

BELONGING-EXPLORING-ACHIEVING

Teaching and Learning Policy

The purpose of this policy is to make explicit St Giles Nursery School’s philosophy and pedagogy. The Policy will
endeavour to explain how different aspects of the nursery support learning, development and care. It will describe
how Educators provide high quality teaching and learning experiences to make learning meaningful and purposeful.

“Studies into the development of the brain suggest that the new-born and infant child have enormous latent
capacity. The extent to which these are encouraged in the first years of life has a crucial bearing on the development
of the brain itself. This is not a matter of capacity but of exposure. If these capacities are not exercised, the
neurological patterning, the hard wiring of the brain, is allocated to other purposes.... Because early development
provides a foundation for all subsequent learning, opportunities lost in the early years of life are difficult if not
impossible to regain. Consequently, the nature of early year’s education is as important as the fact of it. In our
terms, it is particularly important in the early years to encourage imaginative play and discovery learning as
essential processes of intellectual, social and emotional development.”

Sir Ken Robinson

At St Giles Nursery School we believe that young children are developing more rapidly, intellectually, physically and
socially, than at any subsequent stage in life. This growth is very individual and children vary greatly in their
maturity in different areas of development. At St Giles Nursery School we aim to ensure that their educational and
childcare experiences are designed to take account of individual achievements and needs.

“Every child deserves the best possible start in life and the support that enables them to fulfil their potential.
Children develop quickly in the early years and a child’s experiences between birth and age five have a major
impact on their future life chances. A secure, safe and happy childhood is important in its own right. Good
parenting and high quality early learning together provide the foundation children need to make the most of their
abilities and talents as they grow up.” EYFS Statutory Framework Statutory Framework for the EYFS DfE 2024

We believe that parents/carers are the first and most enduring educators who have the most impact on their
child’s life and education. Therefore, we work in partnership with parents to seek their perspective of their child to
inform planning a meaningful and purposeful curriculum based on the interests and strengths of their children.

We value the process of learning and understand that young children have the right to communicate and explore
their learning in many different ways.

Above all we believe that learning is ‘learnable’, and strive to support children to develop specific learning
capacities which will enable them to be effective lifelong learners.

Learning happens best when it exercises and challenges the learner’s capacities as they emerge at a given
developmental level; when it encourages them to develop skills to be independent and have the knowledge of
applying these skills to achieve a goal or outcome. Young children need time and space to become resilient lifelong
learners.

Teaching and learning at St Giles Nursery School is seen through the ethos;
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BELONG EXPLORE  ACHIEVE
St Giles Academy provide

Excellence in Early Years Education and Care

Through:

e A wonderful environment where children can explore, discover and learn.
e Enriching the mind through quality interactions with adults and planned learning through play.
e Strengthening children, families and communities to develop learning for life.

Children’s Rights: Entitlement
Article 3: The best interests of the child must be a top priority in all things that affect children.

Article 12: Every child has the right to have a say in all matters affecting them, and to have their views taken
seriously.

Article 28: Every child has the right to an education. Primary education must be free. Secondary education must
be available for every child. Discipline in schools must respect children’s dignity. Richer countries must help
poorer countries achieve this.

Article 29: Education must develop every child’s personality, talents and abilities to the full. It must encourage
the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the
environment.

We believe that children are entitled to a broad and balanced B SURBISONAL It TG IO

curriculum that builds on the particular interests and skills of each c Intractions. "7 o seor rlatonshis.
child, giving them a positive image of themselves. We are committed © Respectiul nteractions
to the promotion of justice and racial equality through the establishment

€) Primary caregiving

of a strong multi-cultural perspective in our activities. We wish to @ "Earlieris not better” - Magda Gerber.
prepare all our pupils for life in a multi-cultural society, building upon m hatmy O e e ks e
the strengths of cultural diversity. Our philosophy is to have a positive @ Sioving down

outlook on gender, race, additional educational needs and discipline. 0 Time @ Ful attention during care times
We take particular care to ensure that resources materials reflect the © Pienty of time for unintemupted play
society around us. We also wish to eliminate stereotyping and bias in ; :
. . welcoming, engaging, intriguing
resources and our own practice. @ Environment @ Room for free movement

€ Open ended passive resources

€D safe, calm, familiar, predictable,

Intent

We believe that in an effective Early Years Curriculum to ensure that; m Nutwre @ Eiieayina s @ valved partofne
content, processes, concepts, skills and Knowledge all link across and _

throughout the curriculum. Early Years children are competent, skilful 0 Tust O o et
and active learners and that child-initiated, play-based activities £ e epe ghven dma o ache:ielc

should be at the heart of the process, promoting healthy social and
emotional growth.

Our curriculum allows children to;

Have a positive image of themselves as a learner and valued member of
a diverse community.

Be caring and understanding towards others.

Be confident to explore new experiences, language and knowledge and

apply developing skills in a range of contexts.
Develop the ability to focus, remember and problem solve with information.
Be healthy and happy, with independence in their self-care and diet, enjoy outdoors and physical experiences.
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We aim to ensure that the Early Years Curriculum is broad and balanced and tailored to meet the needs of all
children to give them a positive image of themselves.
Ensure this Curriculum builds upon the effective practice, children’s development and progress in the under threes’
childcare provision.
Provide a learning environment that is warm, secure, happy and welcoming.
Arouse each child’s curiosity so that they want to learn more and ‘learn to learn.’
Nurture and build upon the natural energy, enthusiasm, curiosity and sense of humour of our children.

Teaching and Learning

We follow the Early Years Foundation Stage, statutory framework (updated 2024) that sets the standards for
Learning, Development and Care for children from birth up to 5.
https://assets.publishing.service.gov.uk/media/65aa5e29ed27ca001327b2c6/EYFS statutory framework for child

minders.pdf

The EYFS sets the standards that all early years’ providers must meet to ensure that children learn and develop well
and are kept healthy and safe. It promotes teaching and learning to ensure children’s ‘school readiness’ and gives
children the broad range of knowledge and skills that provide the right foundation for good future progress
through school and life.

Four guiding principles shape our practice:

Unique Child

Positive Relationships
Enabling Environments
Learning and Development

Children develop & learn in different ways and at different rates

To support professional understanding and provide continuity across the Nursery School and National context, we
refer to both the Development Matters 2024 and the Birth to Five Matters 2021 to support our Curriculum
Framework which is driven by our communities and families for our children.

Development Matters - GOV.UK (www.gov.uk)

Birth To 5 Matters — Guidance by the sector, for the sector

Teaching and learning is based on the EYFS seven areas of learning and development, with three prime areas;
Communication and Language Development, Personal Social and Emotional Development and Physical
Development. The four specific subjects are; Literacy, Mathematics, Understanding the World and Expressive Art
and Design. St Giles Nursery School places great emphasis upon learning through play. We explain our approach to
parents through using Tapestry, leaflets and workshops throughout the year. We believe that it is important to
provide children with a range of play experiences both free choice and adult directed, including small group
structured group time sessions. The teaching approach can then be designed for the child; being aware of each
child's individual needs, interests and preferred learning styles. Within the organisation of the day children are
given freedom to make choices, develop and plan their ideas, to review and recall and to encounter and solve
problems independently. The children are also introduced to new concepts and skills through group time sessions
with a particular focus on Maths and communication, Language and Literacy during these times. These often
provide the stimulus for further exploration during free choice play.

We also focus on the Characteristics of Effective Learning, this concept looks at learning across three main areas:

Playing and Exploring — engagement - Finding out and exploring, Playing with what they know, Being willing to
‘have a go’.

Active learning — motivation - Being involved and concentrating, Keeping trying, Enjoying achieving what they set
out to do.


https://assets.publishing.service.gov.uk/media/65aa5e29ed27ca001327b2c6/EYFS_statutory_framework_for_childminders.pdf
https://assets.publishing.service.gov.uk/media/65aa5e29ed27ca001327b2c6/EYFS_statutory_framework_for_childminders.pdf
https://www.birthto5matters.org.uk/
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Creating and Thinking Critically — thinking - Having their own ideas, Making links, Choosing ways to do things.

The Role of the Teachers and Early Years Nursery Educators

Keeping it REAL ...
Relationships
Effective Teaching
Active Engagement & Interaction

Learning

All teachers and educators have a secure understanding of child development and an awareness of age
appropriate needs, behaviour and learning. Their role is embedded to support strong attachment and the
development of self-regulation. They are attuned to individualised feelings, needs, fascination and lines of enquiry.
Teachers and nursery educators are attentive to any patterns of play that may be emerging or reflecting and
emotional need. Teachers enable young children to communicate in a variety of ways and value their first language
and cultural heritage. They develop planning that is personalised, challenging but achievable and ensure quality
interactions which scaffold and prompt thinking, building on children’s interests, strengths and questions. Adults
support children to become mastery learners, to ask questions, take and evaluate risks, develop resilience and have
ownership for their learning

Teachers encourage and support children’s interactions with other children and adults, modelling feelings, learning
characteristics and ‘researchful’ learning. Early Years Nursery educators model language of learning and exploration
of emotional well- being.

All Early Years teachers are attentive to the components of Mastery Learning:

Pre-assessment, Sequenced teaching, Flexibility for practitioners, Monitoring of Progress, Additional support
provided where required.

Teachers and nursery educators ensure the environment is safe, calm, purposeful, challenging and supportive. They
provide inspiring learning experiences and provocations in which children can become the leaders.
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Family Group and Key Person System

Each child and family has a named key person who they will interact with daily, sharing information, interests,
emotional well-being and learning. This offers the opportunity for a special relationship to develop. The key person
builds a close relationship by acting as a champion for the child, assessing their needs and development, ensuring
they feel safe and secure, develops positive relationships, are able to follow nursery rules and routines, are
appropriately supported and understood. (Elfer, Goldschmeid, Selleck, 2003)

At St Giles Nursery School we strongly believe that creating a time to talk, sharing information, activities and
experiences builds trust and partnership. The key person creates a team work approach between the child, parent
and any professionals that need to be involved to support their learning journey at nursery. See SEND Policy,
Behaviour Policy.

Positive

Ralationships

2 year old learning

In the 2 year old phase, Development Matters (2021) is used as a guide to provision and helps to shape practice for
our youngest children. Experienced Nursery educators plan a range of experiences which promote the holistic
development of children as strong, skilful, competent and healthy learners. Well trained adults have a specialist
knowledge of the needs and development of two year olds. Provision enables the recognition of schemas and
detailed understanding of the Prime Areas.

Children are supported in small group learning by an adult who can meet their needs and support their interests.
The adults observe children and use assessments to support regular summative reviews of children’s progress and
support the completion of the two-year-old check.

Routines

The daily routine is structured to include time for personal well-being, exploration, small and large group sessions
(as appropriate), outdoor learning and social experiences.

The routine ensures time for children to repeat, revisit and reflect on their previous experiences, which includes a
long, uninterrupted ‘explore time’ during which children can really ‘get lost’ in their learning; exploring, problem-
solving and extending their thinking.

The routine is always consistent, thus ensuring children feel secure and are able to operate independently. Within
the elements of the daily routine varied and enriching experiences are planned to maintain and stimulate children’s
attention and learning.

Children are emotionally supported in a small consistent group — their home base is supported with pictures
displayed of their families or other significant people.
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Direct Teaching

At specific times in the day the children will take part in a playful activity that is adult led. Such sessions include
daily shared reading or storytelling, rhymes and songs and daily maths/counting experiences, as well as teaching
new skills to support their learning within the classroom environment, leading to daily phonics when children are
ready to hear the sounds of the English language. All direct taught sessions are carefully planned and tailored for
each group using previous assessments of the children’s knowledge, skills and ability. Planning is changed and
tailored regularly and, in response to the result of taught sessions, ensuring all teaching and learning is relevant and
challenging for each child.

Learning Through Play
The EYFS says that “Play is essential for children’s development, building their confidence as they learn to explore,
to think about problems, and relate to others. Children learn by leading their own play, and by taking part in play

that is guided by adults.”

Children’s play reflects their wide ranging and varied Eieelideh i A Rea e Rla

interests and preoccupations. Children learn best from
activities and experiences that they have initiated and play
with peers is important for children’s development. We
carefully plan our environment and provide opportunities
to reflect these interests to inspire them further, whilst
also making sure that children also have the opportunity

to extend and practise the skills they have learned through
direct teaching. Constant opportunities are provided for
children to be able to make their own decisions and choices
in order that they can become independent, confident and
happy learners as soon as is possible for each individual child.
Some children will need gentle encouragement in this step
as they become for comfortable in their new setting.
Through play children explore and develop learning
experiences, helping them make sense of the world. They
practise and build up ideas, and learn how to control
themselves and understand the need for rules. Children at
St Giles Nursery School soon recognise the rules and boundaries,
making them feel secure. They see the high expectations we
have in every aspect of our day and delight in trying to

meet these. They have the opportunity to think creatively
alongside other children as well as on their own. They
communicate with others as they investigate and solve
problems. They express fears or re-live anxious experiences
in controlled and safe situations. They enjoy risk taking in a
controlled and fun way. Our ‘Forest School’ experiences

1. Children use first hand experiences from
life;

2. Children make up rules as they play in
order to keep control.

3. Children symbolically represent as they
play, making and adapting play props.

4. Children choose to play — they cannot be
made to play.

5. Children rehearse their future in their
role play.

6. Children sometimes play alone.

7. Children pretend when they play.

8. Children play with adults and other
children cooperatively in pairs or groups.

9. Children have a personal play agenda,
which may or may not be shared.

10. Children are deeply involved and difficult
to distract from their deep learning as
they wallow in their play and learning.

11. Children try out their most recently
acquired skills and competences, as if
celebrating what they know.

12. Children coordinate ideas and feelings
and make sense of relationships with
their families, friends and cultures.

are prime examples of this.
BE BE SAFE LISTENING

CARING TO

OTHERS

GO

Giving children the opportunity to play with ideas in different situations and with a variety of resources, allows
them to discover connections and come to new and better understandings and ways of doing things. With adult
support this process enhances children’s ability to think critically and ask questions. Adults can support them in
making connections by showing genuine interest, offering encouragement, clarifying ideas and asking open
questions. Children can access resources freely and are allowed to move them around the classroom to extend
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their learning. Children have the choice to be outside during the entire session, unless there are exceptional

weather conditions.

Teachers encourage children to explore and generate ideas and develop their imagination by using scaffolded
interactions or open questions (sustained shared thinking) to support children to build on their previous or current
knowledge. We understand that children can contribute to peer learning. Teachers will also plan activities to be
carried out in groups which will also help to develop key personal, social and emotional skills such as respect,
understanding own impact in others, developing empathy, listening to each other, team working, turn taking and
eventually sharing.

Teachers will often revisit experiences, events, concepts, stories and songs in order to refresh the child’s
knowledge, recall and build on this. (Spiral Curriculum Approach)

Environments

The environment is organised into many different areas and the children have access to all areas during the
session(s). We aim to build up each area as a rich resource base that will give children opportunities to develop
their learning in many areas of the curriculum. We regularly review the position and organisation of each area in
order to ensure that children are accessing the area and best use is made of the space available within the nursery.
The resources and planned opportunities for learning are considered as a curriculum framework. The skills and
knowledge are planned across the nursery to ensure a spiral approach the provision. This is inclusive to children
joining nursery at different times, for ages and stages and children’s individual needs and interests.

The areas include:

2-year-old learning areas

Rooml1 Large block play and construction, small world, jigsaws, home role-play, playdough, books, stories and
snuggle space.

Opening to-
Room2 Painting, water atelier, sand, mark-making, sensory tray and snack dining area.

Block play and construction, small world, jigsaws, home role-play, playdough, books, stories,
mark making, water/sand atelier.

Room 1 Block and construction play, small world, music and dance, mark-making, books, digital computer table and
exploring area

Opening to-
Room 2 Snack café, role-play, playdough, painting and sand/water atelier
Castle Room

Room1: Large block play and construction, small world, writing, drawing, jigsaws and games, books, workshop area
- Focus on: Maths, C&L, Literacy, UW, PD, PSED.

The Studio: Painting, water atelier, messy sensory, collage, open role-play and imaginative personal space - Focus
on: EAD, PSED, PD, UW, C&L, Maths.
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Room2: Dry sensory and role-play; sand, range of sensory experiences, home role-play, malleable materials. Small

construction and mathematical space. Focus on: Maths, C&L, Literacy, UW, PD, PSED, EAD.
Expressive Studio: Music, drama, rhymes, singing and stories. Focus on: PSED, EAD, Maths, C&L, Literacy, UW, PD.
The café: Snack café, snuggle sofa with book, puzzles and games

Throughout both 2 year old learning areas, Explorers and the Nursery Learning Space are accessible drink stations,
where children can access water and milk in the snack café.

Additional Learning Spaces used for all children are:
Music & Movement Room-
Musical instruments, mats for yoga/movement and dance. Bubble machine and sensory lights,

Occasional Ball Pool, climbing frame, physical soft play, balance balls and equipment. Focus on: PSED, EAD, PD, C&L,
EAD, MATHS.

Up, Up and Away Room-
Calm and relaxing for rest and sleep, gentle music, storytelling and sensory provision. PSED, PD, C&L, L

Outdoor Learning

Our outdoor learning policy aims to foster children’s love of learning. We believe that all children have the right to
experience the unique and special nature of being outdoors. We further believe that it is important to enable
children to use the outside environment as a context for learning.

Outdoor Learning is a broad term that includes: outdoor play [learning through play], school grounds projects,
environmental education, recreational and adventure activities, personal and social development, and more.
Outdoor Learning does not have a clearly defined boundary but it does have a common core...

Outdoor learning can provide a dramatic contrast to the indoor classroom. There is strong evidence that good
quality learning outside the classroom adds much value to classroom learning. It leads to a deeper understanding of
concepts that span traditional subject boundaries and which are frequently difficult to teach effectively using
classroom methods alone.

Direct experience outdoors is powerful, motivating and has impact and credibility. The results from outdoor
learning can be instantaneous as well as active and therefore impact on behaviour as well as tapping into the
learning styles of the more kinaesthetic learner. Through skilled teaching, outdoor experiences readily become a
stimulating source of fascination, personal growth and can lead to breakthroughs in learning.

Active learning readily develops the learning skills of enquiry, experiment, feedback, reflection, review,
communication, problem solving, an enterprising attitude and cooperative learning — to name only some of the
benefits.

Outdoor Learning can help to bring learning alive. For that reason the outdoors can have an impact on areas of the
curriculum as diverse as imaginative writing and personal and social development. Outdoor learning also provides
experiential opportunities allowing pupils to respond positively to opportunities, challenges and responsibilities, to
manage risk and to cope with change.

Benefits of Outdoor Learning:

¢ OQutdoor learning helps to ensure that children are successful learn
enabling children to develop knowledge and skills in ways that add v.
to their everyday learning experiences.

e Qutdoor learning enables children to be confident individuals and
impacts positively upon young children’s attitudes beliefs and
self-perceptions. Outdoor learning contributes towards creating
independent learners with high self-esteem and self-sufficiency.

¢ Qutdoor learning can have a positive impact upon children’s behav
¢ Qutdoor learning contributes towards the promotion and children’
understanding of the importance of developing a Healthy lifestyle.

8
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¢ Qutdoor learning has a positive impact upon children’s personal and
social development. It can also bring about community cohesion and
allow children to develop as responsible citizens who make a positive
contribution to their wider community. It can create pride in the school
and wider community and promote community involvement, renewing children’s pride and creating a sense of
belonging and responsibility.
e It raises learners’ attainment, promotes and strengthens communication skills, team work and sense of cohesion.
* There is clear evidence that boys in particular are more active in their learning in an outdoor environment.

Large Garden: Large Sand, Big water, playground games, balance beam, climbing frame, sensory kitchen garden,
mud kitchen, pebble pit, bike track, music, mini forest, playhouse and shelter, chatty space and reading hiding
space, uge construction and den-making.

Small Garden: Large Sand, Big water, balance beam, small climbing frame, large climbing frame, platform and slide,
mud kitchen, bike track, music, mini forest and hiding tunnel, chatty space and reading hiding space, playhouse,
bumpy hills, climbing and swinging area, construction, and den-making.

Orchard Adventures and Forest School

Our Forest School Vision

To enable each child attending Forest School sessions to have the opportunity to develop an inquisitive and positive
relationship with the natural world. We aim to increase confidence, self-esteem and respect in order to prepare
children for an ever-changing world. We wish to give every child an opportunity to achieve their holistic potential.

Forest School sessions at St Giles Nursery School provides
increasingly diverse opportunities for children to benefit from

a supportive curriculum that can help them build positive values
and attitudes about themselves, about learning and the
environment in which they live. Children are invited to
participate in challenging and achievable tasks that builds their
confidence, skills and independence. They are given the time to
thoroughly explore their thoughts, feelings and relationships.
This time and reflective practice develops inter- and
intra-personal skills, which are well-documented as being
directly linked to learning skills.

No child can fail at Forest School; they all manage to take
something positive from the experience.

Forest School is holistic learning through play and exploration. Children learn about the natural environment, how
to handle risks and to use their own initiate to solve problems and cooperate with others.

Within each Learning Space we plan for a range of learning and teaching experiences across each of the seven
areas of learning (EYFS). At St Giles Nursery School children are given opportunity to develop their own ideas, and
to encounter and solve problems independently. Planning encourages this, stimulating the children's interest and
imagination, offering many opportunities for talk between adult and child, and between child and child, providing
for extended quiet activities, such as looking at books, listening to music, or observing the natural environment.
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Progression in Learning across the Nursery School

Long term planning provides a spiral provision of skills and knowledge that develops across the Nursery School.
Children join Nursery across the year and children need time to revisit, rehearse and develop their recall of
knowledge, skills and concepts. Spaces for learning, e.g. construction are considered and the skills and concepts
that can be explored, taught and practiced within each phase are considered. This enables children to investigate,
practice and develop new skills with familiar but evolving resources, ideas and knowledge.

Each phase within our Nursery School curriculum identifies targets for each term within each EYFS area, through
Pupil Progress Meetings. These targets form the focus of flexible termly, weekly and daily planning.

We often plan to develop children's knowledge concept and skills through the use of projects, often initiated by the
children themselves. Such learning always involves first hand experiences and activity, perhaps an expedition
outside school and contact with visitors from the local community. Properly planned, this can be a powerful means

of firing imagination and enthusiasm.

Our curriculum is child-centred promoting self-respect and a positive self-image. We also foster the necessary skills
to enable individuals to play an effective part in building more just and peaceful relationships, encouraging co-
operation and consideration towards others, plus responsibility for one's own behaviour (refer to Developing
Positive Behaviours Policy, 2020, PSED Policy 2020).

The Nursery carefully considers the research-led approaches for teaching and learning and considers them within a
progression appropriate for 2-4 year olds. Phase Leaders are engaged with EEF overviews and review these
regularly for professional development and reflection for school development. Curriculum Areas of the EYFS are
reflected on by the staff and leadership team ensuring current educational thinking and knowledge of how our

children learn are at the heart of the curriculum we offer. Please see Curriculum Policies & Overviews.

E.g. Communication into Literacy : 3-4 Years Curriculum Framework

VAT Tall anather chlE T aciians or Sl words 1T 6o of o ok wan e 6o 6o
something,

am beginining to angage In conversatian with an adult.

am beginning to |nitiate 3 consersation v th my friends.
| am beginning to initlaée 3 conversatian with an adult.

am beginning ta Initiats a corwersation with my ends.

Zocal Commurication

am beginning to use tak within my play

can irikiate 3 simgle conversatian with an adult

I <an initiabe a conversation with my friend.

dear use talk to ogankss my pl

will verbalky tell another child IF | want them b do something different.

can initiat

an adult which incl

ple questians.

i inittate 3 conversation with my friend.

wll verkally tell anatier chikd 1T Twant them ta do sormething different.

an initiake a conversation with an adul which Includes questions.

deary use tab to organise my play with athars

am deteboping canfidenoe to eepkain my thinking in fronk of a small group of

chilren.

can indblate a conversatian with an adult which includ es questiore

dearly use tak to organise my play with athers.

am beginning to Lnderstand a ‘can sametimees falkew ISEruCHons with 23 | | can stop and lsten when aked | ) can stop and listen when ahed by an | | can sametimes Jalkci Instructions with | | can sametimes falkew nssrcions
sad e eg. ‘st | indarmation Camying Wards vy an adult acult 3.4 Information Camying Words with 3-4 Informatian Carying Wards
o’
can respond ko some closed questions that can hear the difference can sametimes fallew instnuctions can hear some scunds in wards. can hear a ange ol sounds in
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ks inbocks) — Show me the one wewsefor | How arne these the same? {idenilfying | *What could he say? (Assuming the

# How are thase differens/the # How are these differensthe smilaritios) rele of anceher persan)
smasimiar? amaysimiar? # How are these the: same?
#Tall me something that (s 3 # Tedll me scmething that (s a eype- af {idemtifying simil arities)
type of - (Maing cbyect . |Narming aliject from

firom cabegory) categery]

‘am beginining to bulld my ‘am beginning ta speak a ful sentence with, ‘can eramciate most key sounds | 0 canuse a range of adpctives to ‘am beginning ta use tenses and plurals | | am Beginning 1 Use tanses and
wogabulary supgert from I mages ar props far spench 2z age appropriate escriba e, cakour and movement. fo-etend my sentences, but may get plurals to axtend my sertences, (but
wailths support from sdues, props and tha irregular anes a bit muddied). rray get the imeguar ores a bt
real things will repeat your modlled sentence shavea | 1 canuse a rnge of adjectives to | §am beginning to ask ‘why# muddled).

-] cescribe size, calour and brucrw several prewcusly unfamilar
am enjoying using unfamilar wards mevement. wurds (related to my curment and b several previcusly unéamiliar
AN LIS SEATE DR Ny sentences. previcis learming foous) and can wse wards related to my curment and
E can repeat unfamikar language from will attempt to answer ‘whry' them in contet previous learming fooue) and can use
a book or taking b questions them in conmet
brcrw o b0 answer “why” questions in

i erwnckte some key sounds for vl ask you “why when cantext ooy oere b answer wha?

speach, exgloring things in plary pESHOTE N conbest
b several previcusly unéamiliar
swrs (relaited to my cument and

Enjoy listening to longer stovies
and can semember much of what
happens.

Pay attention to mare thow one
thing ot @ time, witich can be
difficalf.

Use @ wider range of vocobulary.

Understand a questian or
nstruction ehat has two parts,
such as: “Get your coat and wait
at the doar”,

Undesstand ‘why” questions, lie:
“Why do yow think the caterpilior
qat 5o fat?

Sing a lavge repertaire of songs.

Know many shpmes, he shie to
talk about fomilior books, and be
able to tell o long story.

Develap thelr communication but
muay candinue ta have praflems
with drregqular tenses and plurals,
such as g for raw,
TR for Swam',

Develag their pranunciation but
may kove problems saying:
same sounds: , [ £, gf, and 5,
miti-syliabde wards such os
‘preradactyl, ‘planetarium’ or
‘hippapotamas’.

Use longer sentences af four to
sl words.

Be able to express ¢ point of view
and to debiote when they
disagree with ar adult ov @ friend,
wsing wards as well o3 achisns.

Stort @ conversation with an aduit
ar a friend and continee It for
muay hurns,
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Integration of Language, phonics and early reading
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Assessment, Reflection, Recording and Reporting of Progress
Assessment is an essential and important part of the Early Years for children’s learning and development.

St Giles Nursery Teaching Team are experts in child development and learning. The work closely with their key
‘family’ groups and are responsive and challenging to the children’s needs. Staff can talk confidently about the
learning, progress, interests and next steps needed to ensure their children meet their potential in Nursery.

Assessment takes a variety of forms in order to gain an understanding of each child’s level of understanding. These
can be through observations, photographic evidence, examples of work, parental conversations and teacher
knowledge. Formative assessment occurs throughout any taught session as well as during free flow times when
children are embedding and extending any previous learning. These assessments will then be used to shape and
adapt any future learning. Children are observed in depth for a week, once a term. This focus provides
opportunities for reviewing the detail of their developing knowledge and skill, consideration for their engagement
and well-being and opportunities to tailor the learning responsively to their needs.

Reflections of the impact of the provision, planned learning and engagement of children are crucial assessments of
the effectiveness of teaching and learning. These can drive responsive change to meet the needs of individual
children or groups.

Observations are taken using Tapestry App, which allows staff to take photos, videos and to make notes while
observing what the children are doing or saying. From such observations we can consider the progression and
learning directions to support the child. We are then able to share these experiences with the children’s parents
over the term. This is a two-way process whereby parents may input observations of their own, add comments to
post and like observations they can view. As it is an app based ‘Online Learning Journey’, it is highly accessible as
parents can access on mobile phones, tablets as well as on computers.

Opportunities for a Parent Teacher Consultation are provided twice a year, to provide information about children’s
progress and to discuss the children’s learning journey from Tapestry, to talk about children’s strengths,
achievements, interests and next steps.

This cumulative information forms the basis for the monitoring of pupil progress as the children progress through
school. Meetings are held termly to review children’s progress. Specific planning is created for children who may
not yet be at their developmental check point to ensure progress continues rapidly.
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Progress Check at age two

When a child is aged between two and three, teachers will review their progress, and provide parents and/or carers
with a short written summary of their child’s development in the Prime Areas (Personal and Social Development,
Communication and Language, Physical Development.) The progress check identifies the child’s strengths, and any
areas where the child’s progress is less than expected. Teachers will create a report and will encourage parents to
collaborate and formally discuss their child’s progress check and support approaches to helping the child make
progress.

The key person will spend enough time (e.g. an academic term or depending on the child’s birthday) getting to
know the child before carrying out the assessment. The report can be shared with the Health Visiting Team.
Equally, if a family attends a Health Visiting check, Nursery values this information and would use this to inform the
provision for the child and equally would encourage families to share the 2 year old check with the Health Team
and other professionals working with the family.

e our knowledge of the child gained through observation and interaction

e our environment enables the child to flourish to their full capacity

e our assessments ensure a range of contributors e.g. parents, Speech and Language Therapy, outreach
teachers and other relevant adults

e in-house moderation across the Early Years Phases

e moderation with the Local Authority Nursery School Partnership

Induction and Transition

All children are offered a visit and home visit to ensure the family is confident about their child’s nursery we also
support attending our Toddler sessions.

All new starters have a flexible approach to joining Nursery. Each child has their own pace and we respect that,
whilst supporting families to understand that we are familiar with the many different responses children have to
joining a nursery.

Transition from our Garden- two year old room into Explorers is carefully planned to meet the needs of individual
children as they settle and continue to learn in nursery class. They begin the year in the Garden room re-
establishing their confidence and then gradually transition through the adjoining doors into the Explorers Room.

The children transitioning into the Castle Room visit many times in the summer term with their key person. They
are introduced and play alongside their new key person. Parents are invited to a welcome meeting and are
informed of all the opportunities and processes for their child.

In order to achieve and to ensure continuity when the child leaves Nursery, communication and liaison with the
receiving primary schools is a high priority. Each child’s individual Tapestry and other records are passed to the
primary school and are discussed with the reception teacher wherever possible. Reception teachers and SENDCOs
are invited into nursery to meet the children, observe them in the setting, and discuss work in their learning
journeys.

To ensure the best possible transition we:
e value the parent as the first educator of their child

e make contact with our feeder pre-school within our new intake to discuss essential information on every
child

e share important information about our school during new-parents meeting
e use written information sent by pre-schools to inform early planning
e hold a series of ‘welcome/taster’ sessions for parents and children in June and July
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e share information in a transition meeting(s) with key adults for children with additional needs
e meet with every parent and child before beginning school to share important information from home and
school (wherever this is possible)

Working with parents and the community

Good communication between families and nursery educators, not only helps to ensure a smooth transition, but
also enables the nursery educators to learn about each child from the adults who know her/him best. The parent’s
first-hand knowledge of their child is invaluable in assisting teachers to understand and have a more complete
picture. We aim to develop a two-way partnership that benefits the parent, child and practitioner. We believe that
the educational process is at its most effective when there is a strong partnership between home and school and
therefore we aim to involve parents as fully as possible in their child's learning.

Parental Involvement

Parents and family members are welcomed into the nursery daily. Alongside this informal contact we have regular,
subject- based workshops and curriculum workshops for parents to work with their child, We have a ‘Children and
Families Team’, whom coordinate some of the parent workshops, home visits, nursery school celebrations,
community events, supporting in facilitating the Toddler Sessions, Parenting programmes, Talking Tips etc and
liaising with staff and parents to support the two-way partnership. We are committed to using the wider
community including local businesses as a resource to enhance learning.

Working with Professionals

We are part of the Lincolnshire Nursery Schools Partnership, LEAD, Penn Green and Derbyshire Stronger Practice
Hub, working closely with other early years settings, children’s centres, local academies, schools and local
universities. This supports continuity and progression for children and families and a coordinated approach to many
aspects of school life. We work with a vast range of External Support Services, working hard to maintain the close
links we have with our Health Visitor, Speech and Language Therapist, and Educational Psychologist etc. Further
details can be found on St Giles Nursery School’s Website, our SEND Policy (2023), Local Offer and Developing
Positive Behaviours Policy. We have links with other agencies including Multi Agency Safeguarding Team, Early Help
Team, and other health professionals as appropriate. We believe that multi-agency responses to children and
families can meet needs in a holistic way, can promote a joint approach to planning and delivering services and can
make the best use of resources. Our practice reflects the ‘Team Around The Child Approach’ and we use the
Common Assessment Framework to support our multiagency working. See also the Early Years Foundation Stage
Statutory Framework and Practice Guidance

Promoting British Values at St Giles Nursery School

The Rule of Law - To learn routines at nursery, to gain an understanding and adhere to expectations and
boundaries.

Individual Liberty - Children have the option to choose any activities or resources in the indoor and outdoor
environments. Open-ended resources mean that children can shape their development through their own
interests; we celebrate the uniqueness of all children.

Democracy - we have a focus in the Castle room where children become a UNICEF 'Magical Group'- called the St
Giles’ Rainbows, to actively involve children in making decisions that affect them at nursery, sharing ideas and
experiences.* Children are listened to in a variety of ways and have active roles in decision-making and planning of
activities, Children and families become part of the St Giles community.

*This group is currently under development. http://www.unicef.org/magic/briefing/oslo.html

Different Faith and Beliefs — At our nursery we value ‘embracing those of different faiths and beliefs.” Having a
staff team who provide positive images reflecting the cultural diversity of Great Britain. Our resources reflect

13



W:\POLICIES CURRENT\Learning & Development\Teaching and Learning Policy 2024.docx
multicultural, multi-faith Britain and we positively celebrate our similarities and differences through celebrating
meaningful festivals and events.

Mutual Respect - Listening to each other’s ideas and experiences in everything we do, learning to share, take turns
and play co-operatively, using Conflict Resolution (Behaviour Policy) to understand feelings and behaviour,
focussing on developing empathy and understanding of feelings, Understanding that all children have individual
needs (SEND Policy, 2019), using Makaton signs to reinforce meaning, learning resources and routines such as our
‘3 Be’s for learning’ e.g. http://www.temple-hill.kent.sch.uk/makaton-signs-1/

SMILE:

Self regulation - we help the children to understand
how to express their feelings in an age appropriate way
Manners - we encourage children to say ‘please’ and
*thank you’ and use important social skills
Independence - we support the children ta make their
own decisions and choices and understand that their
actions result in consequences, appropriate to their
stage of development
Listen & respect - children are taught the importance
of listening as a skill but also as a mark of respect

—
s

St Giles Nursery School

NGING EXPLORING-ACHIEVING

Encourage others - we teach the children that
encouragement s a far greater motivator than eriticism
and model how to encourage in different situations

Understanding the expectations
& routine s ke

NOW.... we are
going to

Be a good NEXT... we
will
listener

Being Part of Our Community

In our Nursery School, we take pride in our locality, our City and our Region. The children are actively involved in
exploring the geography and people that make our daily lives richer.

We have a strong relationship with our local Churches; providing termly festival and engagement activities.

Our children are involved in locality gardening and growing, visiting the local park, celebrating the majesty of the
Cathedral quarter, and understanding cultural expectations when visiting local shops and eating places.

We value the closeness we have with the local Primary Academies and outside the pandemic have visited for
events and shared experiences such as our Fun Walk, Festive Fayres, joint visits etc.

We use our ‘big buggies’ to get us out into the community and staff invest much time contacting and preparing to
engage with annual events as they arise.
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